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ABSTRACT

NEW MEXICO MIGﬁANT PROJECT AIDES:
PERCEPTIONS OF THEIR FUNCTIONS
BY
ALMA MARIA ACEVEDO BARBA, B.S., M.A.
Doctor of Education
New Mexico State University
Las Cruces, New Mexico 1973

Professor John I. Thomas, Chairman

Purpose’

The study was designed to produce pertinent data concerning
perceptions of the functions of aides in the New Mexico Migraﬁt
Project. The study focused on: (1) surveying the perceptions of
school édminis?rators, teachers, and aides concerning the funcﬁions
of aides who are assigned to work with Mexican American agricultural
migrant students in New Mexicoj (2) comparing the results of the

survey with documented needs of said students; (3) articulating



functions heretofore not ascribed to teacher aides within the frame-
work of guidelines from the New Mexico State Department of Edﬁcation
and the National Migrant Project; (i) making formal recommendations
based.on the findings of the study to the New Mexico State Departmént
of Education, the New Mexico Migrant Project, and the National
Migrant Project.
The following null hypotheses were‘tested:
1. There is no significant difference between administrators
and aides in perceptions of aides' functions.
2. There is no significant difference between teachers and
nides in perceptions of aides' functiéns.
3. There is no significant difference between administrators
and teachers in perceptions of ‘aides' functions,
4, There is no significant di;ference between the national
Jury and teachers in perceptions of aides' functions.
5. There is no significant difference between the national
Jury and aides in perceptions of aides' functions.

6. There is no significant difference between the national

Jury and administrators in perceptions of aides' functions,

Design -

The study included three phases: Phase I consisted of the
development of a; originél 250-item questionnaire to which the
researcher!s doctorai committee and six public school administrators
responded. The questionnaire was then revised. In Phase II, fifteen

experts in the selection, training, and use of paraprofessionals in
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education responded to the questionnaire from acrosi# the country.
This group also served as a jury. APhase III consisted df the tabu-
lation of responses on the final questionnaire from the New Mexico
Migrant ProjJect personnel in the thirty-seven school districts which
utilized aides. Responses were tﬁbulated for: T9 administrators;

76 teachers; 82 aides; and 15 jury members. The survey data were
then subjected to statistical analyses which consisted of one-way

analysis of variance and Duncan's Multiple Range Test.

Results

No significant differences were discovered regarding percep-
tions of aides' functions between: administrators and aides; end
teachers and aides. Significant differeices were found between
administrators and teachers as to the apprcpriateness of aides!
bilingual and professional development functions. HNational jury
members disagreed significantly with administrators, teachers, and
aides as to the appropriateness of aides' school-community, bilingual,
and professional development functions. The three categories of
school personnel also expressed significant differences with national
Jury members concerning perceptions of the frequency of occurrence
of aides' moniterial functions. A consistent pattern of positiveness
in scofing was demonstrated with national jury members indicating
the strongest acceptance of aides' functions. Administrators, aides,

and teachers followed in that order,
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Conclusions

1. Compared to administrators, aides, and teachers, the‘
national Jjury, by its significantly stronger acceptance
of the appropriateness of aides' school?community liaison
and bilingual functions, demonstrated its greater dis-
position to integrate positively cultural and linguistic
differences in the pluralistic education of ethnic
minority agricultural migrant students,

2. Compared to administrators, aides, and teachers, the
national jury, by its significantly greater acceptance
of the appropriateness of aides' professioﬁal development
functions, demonstrated the greatest willingness to
accept the aides' position as one with desirable carcer
development potential, to render better services to
agricultural migrant students through differentiated
staffing. |

3. The national Jury reported their perceptions of aides' -
monitorial functions as occurring at a frequency which
was significantly higher than reported by administrators,
aides, and teachers. This evidenced an outsider's view~
point, which may be invalid when the school staff on
site disagrees.

4, Compared to teachers, administrators, by their signifi-
cantly greater acceptance of the appropriateness of aides'
bilingual functions, evidenced their greater willingnéés

to incorporate the agricultural migrant students' home
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language in school settings and acknowledging a need for
a pluralistic approach in the education of these studens.
Compared to teachers, administratoré; by their signifi-
cantly stronger scores in favor of the appropriateness

of aides' professional developmént functions, demonstrated
their greater readiness to accépt the aides' position as
one with desirable career development potential for dif-
ferentiated staffing patterns.

The lack of.significant“aiss;nance in 58 out of 72 com-
parisons of perceptionsz of aides' functions indicated

that aides' functions were generally accepted by the
national jury, administrators, aides, and teachers, as

to their appropriateness and the freguency of their

occurrence.
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CHAPTER I
Introduction

In a nation-wide attempt to lessen educational inegualities
among the poor, Congress passed enabling legislation in 1965 as part
df the War on Poverty.l Consequently, federal funds were released
in 1966 for supplementary education for specially designated groups
within that segment of the population called "economically and cul-
turally deprived."@ Among this population, children of agricultural
migrant wnorkers were singled out as being in need of additional
instructional services. ”

In New Mexico this need was acted upon in 1967 with th~
establishment of the New Mexico Migrént Project within the New Mexico
State Department of Education, with the utilization of teacher aides
as its major component. Approximately $650;000 have been received in
federal monies yearly in an effort to provide more effective instr:.c-

tional programs for over ten thousand agricultural migrant students

in New exico.3 During the academic year 1971-1972 thirty-seven

1
Elementary and Secondary Education Act (P. L. 89-10), 20
U. S. C. ofo 241 (a) (1966).

2
~ Elementary and Secondary Education Act (Migrant Amendment),
20 U. S. C. o/o 2k1 (e) (1970).

3
, Statement by Jacob D. Martinez, Director, New Mexico Migrant
Project, New Mexico State Department of Education, personal interview,
September 23, 1971.
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sch061 districts in the state employed teacher aides as a result of
‘this funding.

New Mexico educators vary greatly in knowledge and experience
in matching the academic and experiential resourcc. of teacher aides
with the needs of the agricultural migrant student population. There
is little pertinent literature available to the educator.who employs
aides to meet better the educational requirements of these students.
Documented nezds of Mexican American agricultural migrant students
are, with f'ew exceptions, obscured or ignored in literatur: concerned
with the functi ns of aides who work with these students in New

Mexico.
The Problem

A descriptive study was conducted to explore the problem of
scrutinizing lccal school personnel's perceptions of aides' functions
so that state personnel responsible for the operation of the Migrant
Project know how closely local school perceptions agree with state
guidelines pertaining to‘aides’ fﬁnctiohs and the need of agricul-
tural migrant students., Specifically, the study focused on: (1)
surveying the perceptions of school administrators, teachers, and
aides’concerning thelfunctions of aides who are assigned to work

with Mexican American agricultural migrant students in New Mexico;

(2) comparing the results of the survey with documented needs of

Ibid.,



said students; (3) articulating functions heretofore not ascribed
to teacher'aides within the framewvork of guidelines from the New
Mexico State Department of Iducation and the National Migrant
Project; and (4) making formal recommendations based on the findings
of the study to the New Mexico State Department of Iducation, the

New Mexico Migrant Project, and the National Migrant Project.
The Importance of the Study

Because of accelerated growth in employment by school dis-
tricts of aides in the New Mexico Migrant Project, there was a need
for perceptions of the functions of such teacher aides to be care-
fully examined. The scope and importance of the aide's role in
migrant education was perceived and interpreted differently by par-
ticipating school districts. A few school districts placed much
emphasis on utilization of bilingual aides to increase home~student-
school interaction.5 Other school districts viewed functions of the
aide in migrant education a3 having little begring on the agricul-

6 ,
tural migrant student's family. An examination of school guides

5

New Mexico Migrant Project, Area I, Las Cruces School§ Pro-
Ject Summary (Las Cruces, New Mexico: Las Cruces Schools, 1971,
p. 35. '

6

New Mexico Migrant Project, Area I, Deming Public Schools
Project Summary (Deming, New Mexico: Deming Public Schools, 19T1),
p. 1l2.




and handbooks revealed that districts had added aides with compara-
tively negligible changes, either in the over-all structure of tle
ipﬁprgptigpalkstaff or instructional procedures. Perceptions of
aide functions were examined in light of projéct objectives as
these were addressed to academic needs of the identified student
popuiation.

This study was important not only to New Mexico, but to all
the contiguous states in which there has been an ever-increasing
number of agricultural migfant students, The changing status of any
ethnic group has been known to refashion cultural values, life
styles and school-related goals. These factors were properly acknow-
ledged in this strdy which considered the functions of aides, the
staff members wro were hired for the specific purpose of assisting
agricultur-l migrant students.

The Federal govermment, through the presence of the U. S,
Office ¢f Education, its specialists and auditors, is conducting
in-depth inspections of the Migrant Project throughout the country.
Concerning these inspections, it was crucial, in multi-cultural
New Mexico, that local school personnel's perceptions of aide
functions be scrutinized, contrasted and compared. The study was
important furthermore, because aides were a major component in

many ¢other federally-sponsored projects which have been addressed




to the educational needs of low-income, bilingual students throughout

_ T
the country.

Hypotheses

Based on the need for the study and the review of related
literature, six null hypotheses were formulated:

l. fThere is no significant differeﬁce between administrators
and aides in perceptions of aides' functions.

2. There is no significant difference between teachers and
aides in perceptions of aides' functions.

3. There is no significant difference between administrators
and teachers in perceptions of aides' functions.

b, There is no significant difference between the national
Jury and teachers in perceptions of aides' functious.

5. There is no significant difference between the nationsl
Jury and aides in perceptions of aides' functions.

6. There is no significant difference between the national
Jury and administrators in perceptions of aides' func-

tions.

Limitations of the Study

The scope of this study was limited to: (1) the academic

R4

(
Statement by Pat Hogan, U. S. Office of Education Specialist, -
National Migrant Project, personal interview, July 8, 1971.
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year 1971-1972; (2) the perceptions of administrators, teachers ﬁnd
aides in the Migrant Project in the state of Hew Mexicoj (3} infor-
mation which the New Mexico Sfate Department of Education and the
thirty-seven participating school districts which employed aides
wereAable to supply through the questionnaire evolved by the writer;
(k) the number of questions directed to the respondents; (5) the
quality and construction of the questionnaire; and (6) the availa-

bility of related literature.
Assumptions

Assumptions underlying ﬁhis study were that: (1) the New
Mexico State Devartment of Education had identified those school
districts within the state vhich employed aides in the New Mexico
Migrant Project; (2) there would be sufficient response to the final
questionnaire due to support generated for the study by the New
Mexico State Departrent of Education; (3) data gathered through the
questionnaire accurately represented the perceptions of school per-
sonnel questioned; and (U4) the multiple references and sources
identified supplied accurate information pertaining to the functions

of aides in educational programs for agricultural migrant children.



Definition of Terms

Acculturation

Horton and Hunt defined acculturation as the "acquisition

by a group or individual of the traits of another culture."8

Agricultural Migrant

An agricultural migrant is a person who "follows harvests

in search of work."

Aide
Aide refers to an auxiliary member of the instructional staff.

An aide enters a teaching career at the lowest level,

Anglo

"Anglo is primarily a Southwesiern térm used to identify
everyone except the Mexican American and the Indian, Originclly,
the term was used to describe the first English-speaking immigrants
to the Southwest. It has been used as an exclusive descriptor which

10
does not clearly define who is an Anglo."

8

Paul B. Horton and Chester L. Hunt, Sociolomy (New York:
McGraw-Hill Book Company, 1968), p. 525.

9

Who is the Migrant Child? Fact Sheet No. 2 (New York:
National Committee on the Education of Migrant Children of the
National Child Labor Committee, 1963), p. 1.

10
Statement by Ignacio R. Cérdova, Associate Professor,
Departuent of Educational Administration, College of Education,
University of New Mexico, personal interview, February 17, 1973.




Auxiliary Personnel

The term auxiliary personnel was identified by Saunders, et
al., as a gencral term to describe those who work with children
11 '
other than professional teaching personnel,

Bicultural

Bicultural is used to describe a person who displays behavior

which commingles two cultures.

Bilingual

ey o

This term denotes two-language proficiency.

Chicano
Chicano is a term used by many Mexican Americans to deseribe
themselves as a group; in the Southwest it is frequently Synonymous

12
with the term La Raza (The Race).

Cross~Cultural

The term cross-—cultural describes the collective presence of

persons or circumstances which represent different cultures.

11
Jack O. L. Saundewvs, et al., Helning the Teacher Utilize
Aides (El Paso, Texas: Inncovative Resources Incorporated, 1971), p. 8.

12
Stan Steiner, ILa Raza ~ The Mexican Americans (New York:
Harper and Row Publishers, 1970), P. V.




Culture

Tylor stated that "eulture is that complex whole which
includes knowledge, belief, art, morals, law, custom and any other
capabilities and habits acquired by man as a member of society."13
. Family

A nuclear family cons’ :ts of a father, mother, and their
children. An extended famil: includes blood kin outside the nucleér
family, godparents, as well as neighbors and friends who are treated

as family members.

Mexican American

Mexican Americans are American citizens of Mexican extraction,
a blend of Indian, Spanish, Moor, and French, as well as other ethnic

groups to a lesser degree.
Method of Investigation

This study'was based on an analysis of research data derived
from responses to a questionnaire on perceptions of aides' functions
and from a review of the literature. Authorization for the study was
obtained from the New Mexico State Depaftment of Education. The
Director of the New Mexico Migrant Project requested the coopération

of the thirty-seven school districts which employed aides in the

13
Edward B, Tylor, Primitive Culture (London: J. Murray,
1929), p. 1.
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project. In addition, the New Mexico Migrant Project provided names

of contact persons in each district.

'Tne Sample

A national jury of sixteen educators’was selected from lists
compiled through the search services of Educational Resouices Infor-
mation Center Clearinghouse on Rural Education and Small Schools at
New Mexico State University. Descriptors for the search inrluded
trainers of aides, trainers of aides ip bilingual and bicultural
educatjon, and trainers of aides in migrant and cross-cultural
education. Past involvement in aide training was verified by code
numbers in Migrant Project literature which pertained to consultants'
expertise. In addition, pertinent information was provided by New
Mexico State University faculty members who themselves were engaged
in aide training. In Appendix D, page 125 appears a listing of the
members of the national Jjury. Returned were fifteen of sixteen
questionnaires addressed to members of the national jury, for a 94
percent return. One questionnaire was discarded due to an inappro-
priate form of response. Thus, 87 percent of the questionnaires
from the national jury were ultimately utilized.

Respondenﬂs in the state~wide survey were identified in the
following manner. The New Mexico Migrant Project provided a listing
of public school districts within the state which participated in
the project. The same state agency disclosed the location and num-

ber of full-time aides and the teachers to which such aides were
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assigned. Administrators who were included in the study were those
vho were assigned to supervise teachers and aides in the lMigrant
Project.

The sample included 119 aides in the Project, 106 supervising
administrators, and 115 cooperating teachers. Aides returned 108
questionnaires, of 90.75 percent; administrators responded with 96,
or 96 percent; and teachers remitted 106, or 92.17 percent.

The sample utilized for analysis purposes &as composed of
eighty-two aides, seventy-nine administrators, seventy-six teachers,
and fourteen members of phe natiqnal Jury. The original sample waé
reduced by the number of questionnaires which were not returned.
Anothef reduction in the size of the sample was due to the elimi-
nation of incomplete and improperly filled questionnaires. A listing
of the number of questionnaires involved is presented in Table 20
in Appendix C, \

Validation

Face validity of the questionnaire was established fhrough
the use of a local jury composed of twelve educators, half of vhonm
were school administrators who worked with aides, and half of whom
were members of the doctoral committee supervising this study. The
local jury was requested to comment on the clarity, aporovriateness,
length, number of items, and item categorization.‘ Vording of items
was moaified to incorporate suggestions of members of the local jury;
Length and content of the qgestionnaire were approyed by these re-

spondents,
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Data Collection

Questionnaires were coded to identify each participating
school district and employment category. Questionnaires were then
sent to the New Mexico Migrant Project in Santa Fe. From the New
Mexico State Department of Education there were sent to each partici-
pating school district: (1) a set of coded questionnaires, and (2)

a photosfatic copy of a memorandum authorizing the survey throughout
the state and requesting cooperation. Subsequently, another officiai
memorandum requesting cooperation was sent to participating school
districts. Both memorandums are found in Appendix A. Responses were
checked against{ the number of possible respondents identified by the
New Mexico Migrant Project Director. To increase the number of |
responses, letters and telephone calls followed to lagging respon-
dents. Progress on survey response was periodically reported to

Mr, Jacob D, Martinez, as well as to Mr. Bill Caperton, Director of
Special Projects, New Mexico State Department of Education. Due to
the dissemination‘of information by Mr. Martinez concerning the
survey, an exceptionally high number of responses was recorded.
Percentages of returns on the survey are shown in Table 21 in Appen-
dix C. Survey response by school district is found in Table 22 in

Appendix C,

Procedures for Ordering of Data

Original data from the 251 questionnaires retained for analy-

sis were transferred by hand to the computer forms. The data were
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fhen processed on keypunch cards, Through use of computer services
on the Kew Mexico State University campus, data were arranged in the
format required for computerized statistical analysis. The data were
stored in appropriate computer libraries via use of a programming
language compilér And on-line processing.

The items in the questionnaire were classified into six
categories of aides' functions for each of two Likert Scales. The
Likert Scales appear on ﬁoth sides of the questionnaire which is
found in Appendix B. The catepgories, which are identical for both
scales, are: (1) school~cormunity liaiscn; (2) instructional; (3)
clericaly (U4) monitorial; (5) bilingual; and (6) professional devel-
opnent. Numbering found in the questionnaire was designed to facili-
tate computer usage. On the left side of the items, respondents were
asked to record their perceptions of the appropriateness of functions
ascribed to aides. In Appendix C are found the listing of items
according to categories associated with the appropriateness scale,
Responses on the right side of the ilems indicated the perceptions
of respondents as to the frequency with which the spezified functions
were carried out by aides. Division of items as to frequency of
occurrence of functions appears in Appendix C.

Tallying was accomplished by assigning scores from one to
four on each scale. Scores on perceptions on the approvriateness of
aides' functions were designated: (1) strongly agree, one poinﬁ; (2)
agree, two points; (3) disagree, three points; and (4) strongly dis-

agree, four points. Perceptions on the frequency of occurrence of
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the aides' functions were counted similarly: (1) usually, one point;
(2) often, two points; (3) seldom, three points; and (&) never, four

points.

Procedures for Analysis of Data

Data obtained from the survey were subjected to one-way
analysis of variance for the purpose of testing the six null hypothe-~
ses stated on pages five and six. One-way analysis of variance was
utilized since the statistical model fit the research design. The
medel provided an over-all test of the hypotheses. If significant
differences were found, which suggested at least one significant
difference among means, the Duncan's Multiple Range Test was used to
compare all possible pairs of means. The Duncan?q-ﬁultiple Range
Test is the most powerful statistical technique available fér this

purpose.

Crganization of the Remainder of the Study

The remainder of the study is organized in the following
manner. Chapter II presents a review of selected literature. The
results of the study are .'eported in Chapter III. Chspter IV con-

tains the summary, conclusions, discussici, and recommendations.



CHAPTER II
Review of Selected Literature

In order to place in persmective the functions of aides in
the New Mexico Migrant Project various factors were considered: (1)

a brief history of agricultural migrant workers; (2) two views on
the needs of agricultural migrant students; and {3) functions of

aides in reference to two educational philosophies, acculturation
versus cultural democracy.

Sources concerning the needs of agricultura; migrant students
and functions of aides have been included within the context of two
diverse aims in education, acculturation and cultural democracy.
While one of the general objectives of education has been the trans-
mission of the dominant cultural heritage, in New Mexico, education
for agricultural migrant students needs to cross economic, cultural,
and linguistic barriers. Devending on which philosophy is fo owed,
i.e., acculturation or cultural democracy, functions of aide:z ~2flect
institutional acceptance or rejection of the students' family history,
his culture, his langusge, and his way of lifre. Functions of aides
mirror vhat is prized by the schools: dominant monocultural-English-
only instructional programs or bilingual-bicultural approaches, the
traditional self-contained classroom, or education which encompasses

the students' worlds.

15
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Migratory Farm Laborers in
the United States

Historical Backeground

The educational needs of agriculturai migrant students must
be described within a historical framework in a study concerned with
tﬁe aides whose task it is to ameliorate such needs. The educational
needs of agricultural migrant students are reflected in the history
of migratory farm laborers in the United States. |

Agricultural migrant workers have a long history in the United
States. According to the New York State Department of Education, as
lorg ago as the 1850's, Henry Miller utilized unattached males to
follow the crops along the lengths of his empire, from the Southwest
to Canada..1 As more land and water resources became available, e#ten—
sive irrigation projects were developed along major rivers. The Rio
Bravo contributed its waters to vast irrigation systems, The demand
for farm labor increased., In the West, Chinesé, Jzpanese, Filipinos,
and Mexicans were prevalent in the fields. Black migrants were most

numerous in the South, with a gradual incursion up the East Coast.2

1
' The University of the State of New York, Educating Mizrant
Children (Albany, New York: State Department of FEducation, Bureau
of Elementary Curriculum Development, 1968), pp. h-6.

2
Ibid.



17

Gordon declared that until the early years of the twentieth

. century the uneducated, with strong backs and minimal manual skills,

3

could find a place in the national economy. According to Tuck,
after World War II, the termination of defense jobs and the spreading
mechanization zf farming turned more of the unlettered and unskilled
to farm labor. Vickeson asserted that the migrant streams swelled
with Spanish-speaking Puerto Ricans and Mexican Americans.5

As of May 1972, the number of agricultural migrant workers
who followed the crops in the United States was "estimated to total
about 1.4 million people.” In the Southwest, single male workers
"are being replaced by entire families, primarily from Texas,"

T

according to th= Commission of the States. Agricultural migrant

3

Edmund W. Gordon, "Some Theoretical and Practical Problems
in Compensatory Education as an Antidote to Poverty," Psychological
Factors in Poverty, ed. Vernan L. Allen (institute sgr Research on
Poverty Monograph Series. Chicago: “Markham Publishing Company,

. 1970), pp. 318-319.

k
Ruth Tuck, Not with the Fist: Mexican Americans in a South-
west City (Hew York: Harcourt, Brace and Company, 1946), pp. 56-60.

5

Steve Vickeson, "Farms, Workers Share Shaky Future,“ Race
Relations Reporter, 3:21 (May, 1972).

6
The Education Commission,of the States, Early Childhood
Programs for Migrants: Alternatives for the States. Revnort Ho. 25.
(Denver, Colorado: The Education Commission of the States, 1972),
p. 14,

Ibid.
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e
workers of Mexican descent weré in the majority in the migrant
streams of the Southwest. In Hew Mexico, the 1970 agricultural
migrant studsnt population was found to be seventy-two percent
Mexican American. In contrast to a previous history of educational
gxblusion suffered by their elders, agricultural migrant children
are novw sought by school districts involved in the Migrant Project.

At a time when-present technology, reaching new heights of
sophistication, has rushed manual labor from the fields, a greater
degree of skills has been demanded by the urban market place.
Replacgd by machiner& and new discoveries in agronomy, the agri-
cultural migrant has been powerless to demand changes in educaticn
whern he has been in a subdominant position, & socio-metric isolate,
in the social structure.

Acknorrledrement of Agricultural
Higrant Students' Needs

The existence of the New Mexico Migrant Project, a part of
national compensatory education, has attested to an acknowledpgement
by national, state and local educational entities of their respon-
sibility to implement compensatory instructional programs for

agricultural migrant students. On January 4, 1965, President Johnson

8

Donald L. Harvey, New lMexico State Annual Evaluation Revnort,
P, L. 89-10, as Amended by P. I, 89-750 for Migrant Prosrams, Title
I ESEA (Santa Fe: New ilexico State Department of Education, 1970),
p. 13.
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pronounced an address, generally known as his major statement on.the
War on Poverty, in which he outlined his goals for improving living
conditions for the poor,9 On January 12, 1965, the President again
spoke at length to Congress on vhat is now known as the Elementary
and Secondary Education Act, wit. particular attention to the edu:a-
tional needs of the powerless.10 The passage of the Migrant Anendment
bore witness that Congress became cognizant of the fact that neither
President Johnson's War on Poverty nor the original Elementary and
Secondary Education Act had reached agricultural migrant students.ll
By funding yearly educational programs under the Migrant Amendment,
Congress had demonstrated itvs recognition of the educational needs of
such students.,

Identification of Asricultural
Migrant Students

For the purpose of this study the identification of an
agricultural migrant student was consonant with that stated by the
U. S. Office of Education. This description has been used by the
New Mexico State Department of Education as well as forty-six other

contiguous states.

The Hew York Times, January S5, 1965, p. 16, col. S.

10
The New York Times, January 13, 1965, p. 20, col. 2.

11
The New York Times, May 1k, 1966, ». 1k, col. 2.
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A migratory child of migratory agricultural workers is a
child who has moved with his family from one school district to
another during the past year in order that a parent or other
member of his immediate family might secure enployment in
agriculture or in related food processing activities.l2

As of April 30, 1972, there were identified through the

Migrant Student Record Transfer System, 9,942 agricultural migrant
13

students enrolled in the New Mexico Migrant Project.

Needs of Agricultural Migrant Students

The academic needs of agricultural migrant students were
viewed from two divergent perspectives in the literature. Official
federal, state, and local educational entities generally presented
the agricultural migrant students' academic performance and needs
from the standpoint of measuring the students' level of acculturation
to the dominant, English-speaking, middle-class values which prevail
in the traditional classroom. Dissenting educators, government
leaders, and psychologists representing several ethnic groups, pro-
posed that a humanistic approach is vitally needed in the classroom

in order to build a cultural democracy which would accept the

12
Texas Education Agency, Migrant and Preschool Programs, A
Teacher and Teacher Aide Guide for Programs for the Fducation of
ifigrant Children (Austin: Texas FEducation Agency, 1970), p. iv.

13
Statement by Jacob D. Martinez, Director, New Mexico

Migrant Project, New lfexico State Department of FEducation, personal
interview, May 23, 1972.
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strengths of students from economic and ethnic minorities. 1In large
measure, the philosophy of education pursued in the schools deline=~
ates the functions ascribed to staff members, including aides who
are employed to promote the academic progress and general welfare of

agricultural: migrant students,

Onus on the Student

Children of agricultural migrant workers have been unable, on
the whole to escape their milieu's patterns of functional illiter-
acy and powerlessness. The Justice Department decried the situation
when it stated that "children whose parents are migratory workers

1k
suffer more severe educational devrivation than any other."

In New Mexico strong emphasis was placed on the following
educational needs of agricultural migrant children:

1. Improvement of the child's self-image. .

2. Improvement of class performance. ,

3. To.raise the occupational or edggational aspirational

levels of our migrant children.™

Characteristics, needs aid obJectives were interwoven within

the twenty-two listings under "Special Education of Migrant Children"

1 v .
U. S. Comnission on Civil Rights, The Mexican American,
No. 895-629 (Washington, D. C.: Government Printing Office, 1968),
p. 35. _ '

15
Bill Caperton, New Mexico State Department of Education,
New Mexico State Plan, Migrant Education, Fiscal Year 1972 (Santa
Fe: New Mexico State Department of Education, 1972), p. 1.
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16

in the New Mexico State Plan, Migrant Education, Fiscal Year 1972.

The needs ascribed to agricultural migrant students were described
under three general categories: psychological, academic, and physio-
logical. Thirteen of the twenty-two headings fell under the general
category of psychological needs, ranging from the need to enhance

the students' self-image in school to the need to widen vocational.
aspirations for the agricultural migrant student population as a
whole. From the intermihgled headings the following psychological
areas were extracted: providing individual counseling; developing in
the student a sense of belonging at school and in the community; and
avoiding stersotyping students.

Noted in the academic area were two types of needs: the
schools' need to acquire pertinent data for approximate student
placement and the student's need to improve his academic performance.
Language was the subJect matter specified as one in which the
agricultural migrant student was considered to require the most
assistance. Medical, health, and nutritional needs listed covered
physiological aspects.

Other sources, from entities which were also engaged in the
education of agricultural migrant students, documented similar needs

throughout the country. The U. S. Office of Education defined the

16
Ibido [ ppo 3"'2"' [}
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most pressing needs of agricultural migrant children:

1. Language training.

2. Proper health and medical care.
3. Cultural development.

4. Improvement of sei?-image.

5. Proper nutrition.

The most cogent listing of educational needs of agricultural
migrant children was developed by the California State Department of
Education. The following reeds wvere described:

1., Equal Opnortunity - Migrant children and youth need
educational programs vhich offer them the same oppor-
tunity for maximum develovment.

2. Continuity in the Educational Program - Schools wvhich
educate migrant children and youth need to improve
cooperative planning and communication for greater
continuity in their education.

3. Mastery of Inglish - Schools should provide systematic
instruction in the English languasge, both for children
and youth who speak a different language and for those
vho speak non-standard English.

-k, sSufficient Specialized Personnel - Fundamental to a good
program is a sufficient number of teachers and other
personnel trained in the special requirements of the
recommended program, ‘

5. Adequate Facilities and Equipment - Schools in the
migrant areas should be supplied with the facilities
and equipment needed for the recommended program.

6. Attitudes Favorable to Success - Migrant farm families
need educational experiences designed to develop and
strengthen self-confidence and self-direction.

17
U, S. Department of Health, Education and Welfare, "The
Schools: Accepting the Challenge," Children at the Crossroads,
Superintendent of Documents Cataloz No. HE 5.237:37062 (Washington,
D. C.: Government Printing Office, 1970}, p. 31.
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T Vocational Guidance and Education - School programs
T should lead directly to improved vocational ovportunities
for members of migrant families.

8. Individuzlized Learning Program -~ School programs for
migrant c~hildren and youth should be based on their
special needs.,

9. Broadening Background and Interests - Migrant families
need compensatory experiences and activities designed
to develop understandinzs, interests, and expressive
ability.

10. Secondary Education - All migrant youth should be
encouraged to obtain a high school education.,

11, Kindergarten and Pre-School Prosrams ~ Young children
of migrant families should have opnortunities to attend
kindergarten and pre-school programs.

12. Better living -~ School vrograms should assist migrant
families in dealing with problens of daily living under
camp conditions and to develop the skills and knowledse
necded.

13. Relevance and ifeaning - Educational programs should be
directly and immediately related to the exveriences,
needs, and goals of migrants.

14, Identification nnd_Citizenship - Educational prograns
should be vlanned to bhelp migrant femilies identify with
the community and with the country as participating
citizens.

15, Flexibility with Educational Ar. ingements -~ New wsys of
organizing and implementing educational programs should
be developed,

16. Cultural Background - Migrant families have a rich
heritage from which many curricular experiences may be
drawn for all children.l !

18 _
California State Department of Education, California Plan
for the Fducation of Misrant Children, an Apnlication Authorized
Under P. L. 99-750, Title I, Elementary and Secondary Act of 1966
(Sacramento: California State Department of Education, 1967), pp. 7-8.
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Recurring educational needs of agricultufgl migrant children
were voiced through sources in various states. The Migrant Program
in Virginia pointed out the "educational, social, health, and
emotional needs" of the agriculturai migrant student in that state.19
The Colorado Department of Education stressed the need for each
child to "develop a positive self-image and a sense of personal
security" before expecting any academic jOrogress.2O In Texas,

' ﬁfiority was given to the development of oral language, the provision
of health services, and field trips.el The Committee for National
Evaluation of Migrant Education Programs accorded priority to the
student's need “to ;gprOVe communication skills ncécessary for

varying situations. Schools serving agricultural migrant students

have become more aware of the agricultural migrant students' physical

19

Accomack County Schools, Migrant Education Program, A
" Place for Jody {Richmond: Virginia State Department of Education,
1969), p. 5.

20
Phil Gore and Drnest Maestas, Migrant Education Guide
(Denver: Colorado Devartment of Education, 1971), b. 1.

21 _
Texas Education Agency, Migrant and Preschool Prosrams,
Texas Child Migrant Proeram (Austin: Texas Education Agency, 1959},
P. 5. .

22
New York State Center for Migrant Studies, "National Goals
for Migrant Education," Newsletter, II, 2 (Geneseo: New York State
Center for Migrant Studies, 1971), p. 1l2.
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and academic needs through the transmission of the students' records
by the nationwide Uniform Migr#nt Student Record Transfer System.23

The National Data Bank, which operates the record transfer
system, has directed that results from stani~rdized testing be
recorded. While the literature presented the students as academic
failﬁres, Hernindez offered a scholarly argument against the stero-
typing of Mexican American students throush Ehe use of what she
cbnsi&ered to be inappropriate instruments.z She claimed that the
present.utilization of achievement test performance explained educa-
tional and institutional failures instead of explaining ethnic
variation,

Traditional education ﬁas placed the onus to change on the
student. This bosition vas expressed by the Kational Policies

Commission of the National FEducation Association in reference to

culturally different groups, calling their "pre-industrial culture

23 :
Statement by James Vilson, Area Supervisor, Migrant Student
Record Transfer System, National Data Bank, Little Rock, Arkansas,
August 30, 1970. s
2l /

Deluvina Hernandez, Mexican American Challenge to a Sacred
Cov (Los Angeles: University of California, Mexican American Cultural
Center, 1970), p. 39.
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lecss well adapted to the modern city--or even to the modern farme—-
tnan was the Buropean peasant's culture to the nineteenth century

25

America."

Singled out for opprobium by the Commission were migrants
"who often fail to make a satisfactory adaptation themselves and are
little.able to ease the difficulties of their children."26

The same educational entity rested the onus to change on
those members of cultural minorities who have refused to melt into
anonymity due to their alleged "cultural incompatibility and educa-~
tional inadequacy" which were considered to be "repugnant to American
morality."27

There are educators in compensatory education who have
regarded the culturally distinct students who are poor as "culturally
deprived." Montello and Ballard declared that "such a student has
be~n considered largely incapable of achieving academic success under

28

the dominant middle class criteria of the schools." To be poor,

25
Educational Policies Commission, Education and the Disad-
vantaged American (Washington, D. C.: Hational Education Association,
'1962), p. 9.

26 2t
Ibid., p. 10, © Ibid., p. 10.

28
George Montello and Lowell Ballard, Compensatory Education
Guide for Elementary Schools (San Diego: San Diego Schools, 1965),
. 1.




28

transient, and linguistically and culturally different has been

equated to "language barrier" and being "culturally disadvantaged."

Onus on the Schools

At the other extreme of this philosophic spectrum Rodéiguez
wrote with equal vehemence: "Consequently, the Anglo conformist
strait jacket manifests itself in culturzl intolerance and results
in cultural annihilation.“29 Rodriguez continued, in the strongest
statement éiscovered in the literature: "For the non-English-speaking
immigrant and migrant there is absolutely no form of escape and no
compromise short of cultural suicide."30

Under Mazdn's editorshivp, it wés asserted in an exposition
in behalfl of bilingpal—bicultural education, that the Spanish-~
speaking child's "so-called linguistic disadvantage is essentially
the by-~product of a colonizer's viewpoint and is partially the result

31
of ignorance about language and its functions." Guerra argued that

29
Dario E. Rodriguez, "Some Physiological and Educational
Aspects of Bilingualism," Aztlan, Chicano Journal of the Social
Sciences and the Arts, 1:87 (Svring, 1972).

30
Ibid.

31
Manuel Reyes Mazdn (ed.), A Design for Bilinsual-Bicultural

Education: A Process for Cultural Pluralism (Washington, D. C.: U S.
Office of Education, 1972), bo. 3.
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the question should not be "What is wrong with the Chicano child?"
32

but "What is wrong with the way we are teaching the Chicano child?"
In a similar vein Moreno raised the question, "Why do we trea; human
beings that are 'disadvantaged,' 'low-income,' 'culturally different,’
with such desprecio?".33

As if in response to Moreno,bHunt and Metcalf asserted that
there are "areas of belief and behavior characterized by a relatively
large amounthof irrationalit&, prejudice, inconsistency, confusion,
and taboo."3 In a correlary statement Fromm attacked whut he called
"consensual validation," that is, an assumption that "the fact that
the majority of people share certain ideas or feelings proved the.
validit& of these ideas and»feelings."js In the case of agricultural

migrant students, consensual validation has found them wanting.

Kl

32
Manuel H., Guerra, "Educating Chicano Children and Youths,"
Phi Delta Kappan, 5:53 (January, 1972), 313.

33
Edward V. Moreno, "Bilingual Education--A Cormitment to
Community Development," Reports: Bilingual Education, Commitment and
Involvement, ed. Charles Olstad (Tucson, Arizona: Southwest Council
for Bilingual Education, 19A9), p. 10.

34
Maurice P. Hunt and Lawrence E. Metcalf, Teaching High
School Social Studies: Problems in Reflective Thinking and Social
Understanding (ilew York: Harper Brothers, 1955), p. 230.

35
Erich Fromm, The Sane Society (Greenwich, Connecticut:
Fawcett Publications, Inc.. 1967), p. 23.




30

Bilinguél-bicultural education was a major thrust urged by
those writers who would demonstrate an acceptance of the total
student by perceiving his knowledge of another language, Spanish,
as a strength and proceed to build upon concepts already acquired
in that language.

Ginsburg charged that "compensatory education programs are

based on wrong assumptions and evaluations," arguing that poor

children "need an environment which nourishes their abilities and
36

allows their language to develop." Senator Yarborough disagreed
with those who categorize Mexican American students as alingual. He

maintained that "when a child's environmental language comes into

37

play, one can observe that these children are not uncommunicative."

Gaarder was amdng the current writers vwho advocated bilingual

education. He proposed equal utilization of the languasges selected
when he defined bilingual education as “the concurrent use of two

languages as media of instruction . . . in &ll of the school curricu=-

38

lum,"

36 .
Herbert Ginsburg, The Myth of the Deprived Child: Poor
Children's Intellect and Education (Englewood Cliffs, Hew Jersey:
Prentice~-Hall, Inc., 1972), p. 93.

37
Ralph W. Yarborough, "Bilingual Education and Human
Development," Proceedings, Texas Conference for the Mexican
American, eds. Dwain M. Estes and David W. Darling (San Antonic,
Texas: Southwest Educational Development Laboratory, 1967), pP. 125.

38 _ ,
A. Bruce Gaarder, "Organization of the Bilingual School,"
Journal of Social Issues, 23:220-20 (1967).
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Rodrfguez asserted that the "ultimate benefit of a bilingual

curriculum would be to instill cultural pride" and "intellectual

39

confidence early in a child’s education."
Ulibarri emphasized:

e« « o Without.regard to knowledge that our children have
. been and will continue to be stymied in their intellectual
growth by educational programs not suited for Chicano needs,
we must become aware that bilingual-bicultural education is
a necessity."0 '

The Hew Mexico State Board of Education, appearing to have

concurred with Rodriguez and Ulibarri, listed the following objectives

for bilingual education:

1. To develop the child's capacity to think rationally,
make sensible decisions, and deal effectively with
his environment,

2. To help the child understand his own abilities and
limitations and achieve a positive conceont of self.

3. To foster the child's individual talents and creative
abilities. ;

L, To achieve maximum development of the fundamental
skills in each student.
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Rodriguez, op. cit., D. 95.
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' Mari-Luci Ulibarri, "Toward e Philosovhy of Education for
the Chicano: Bilingualism and Intellectual Development," Adelante:
An Emergingm Desimn for Yexican American Education (Austin, Texas:
The University of Texas, Teacher Corps Assistance Project, Center
for Communication Research, 1972), p. 9.
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5. To achieve maximum development of ability and desire
in each individual to make the greatest possible con-
tribution to his own society through resvonsible
participation in, and benefit from, the preat mrivileges
of American citizenshin.

6., In order to accomplish objectives 1-5, the primary
objective of school vprograms for children vhose
mother tongue is not English shall be achievement of
proficiency in the English language.®l
The availability of compensatory education funds has pre- '
saged the expediting of the implementation of these objectives for
bilingual education. At the Regional Conference on Teacher Education
for Mexican Americans, formal recommendations were made that "the
role of the paraprofessional" be re-evaluated and that "bilingual
teacher aides" be hired to "eliﬁinate some of the communication gap
between students and teachers." ) The portent for aides has appeared
to be their greater utilization in a moving toward the elimination
of the observed communication gap between the bilingual student's

worlds at home and at school. The coupling of Congressional funds

and state legislation in favor of bilingual education has augered

41
New Mexico State Department of Educatlon St atement of

Policy—-Bilingual Fducation (Santa Fe. New Mexico State Department
of Education, 196T).
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Ed Van Meter and Alma Barba {(eds.), Proceedings of the
Regional Conference on Teacher Education (Las Cruces, Hew Mexico:
New Mexico State University, Educational Resources Information
Center Clearinghouse on Rural FEducation and Small Schools, 1969),
p. 25.
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for the possibility of future increments in the ranks of bilingual
aides.

A state legislative nrecedent has bzen set in Massachusetts
in the establishment of bilingual and bicultural education for
children from non-English-speaking backgrounds. In the Phi Delta
Kapran, it was suggested that "the Eassachusetts Legislature may
serve as a model for other states," ’

The Constitution of Wew Mexico, quoted in Appendix D,
declared that "children of Spanish des;znt . « o shall forever enjoy
perfect equality with other children," Debate has continued
throughout the state on the legal interpretation of "“perfect equality"
and bilingual education.

At a national level, Harold Howe II, admitted that still "we
are + . o perplexed and unsure abouf ﬁow to bring about effective

45

compensatory education," Patterson cited "the forbidding nature

43
State Bilingual Education Bill, "News Notes," Phi Delta
Kappan, 5:12 (January, 1972), 341,

i
Constitution of New Mexico, Article XII, 8, Section 10
(1911), p. 23k.
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Harold Howe II, /. S. Commissioner of Education, "A New
Focus for School Desegregation," {Paper read before a Forum of the
Jewish Community Center, December 6, 1967, Cincinnati, Ohio).
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of the problem" which has been ever present when changes have been
k6

contemplated in education, Kelley espoused an evaluation of the
prevailing value system, "the honest gaze to which rage and despair
can be ahprelude" which “has the power to give us back to our-
selves." ! Carter reflected from the moment an agricultural migrant
student steps into the traditional public school classroom, dif-
ferinﬁsclass oriented cues bLetween students and teacher come into
rlay. A UNESCO manual on the effects of technical change on
cultural patterns described an additional dimezsion found in New
Mexico as one of cross-cultural confrontation. ’

In espousing an approach to the socio-cultural clash in the

classroom, in Cultural Democracy. the Michigan State Department of

46
Franklin Patterson, "Social Science and the Wew Curricu-
lum," Revolution in Teaching: Jew Theorv, Technolosyv and Curricula,
eds. Alfred de Grazia and David A. Soan (IJiew York: Bantam Books,
196’4)9 P. 290.
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Helcn Kelley, Baccalaureate Address, Immaculate Heart
College, June, 1969, Hollywood, California.
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Children (Las Cruces, New lMexico: Hew illexico State University,
Fducational Research Information Center Clearinghouse on Rural
Education and Small Schools, 1969}, p. 11.
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Margaret Mead (ed.), Cultural Patterns and Technical
Chanre, United Nations Educationzl, Scientific and Cultural
Organization (New York: The lew American Library, Inc., 1955),
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Education affirmed: "What is wanted in public education is ‘cultural

democracy'. That means the dissipation of all educational strate-

50

gies based on the theory of 'cultural deprivation'." The cited
publication stressed:

In such a setting some professional personnel would be
trained in the intellectual, linguistic, cognitive legitimacy
of all cultures represented by the student population. No
professional personnel would lack profound appreciation for the
appropriatencss and legitimacy of the variety of cultures
students represent.Sl

The report linked cultural and linguistic aspects when it declared

"!Cultural democracy' logically hroceeds to bilingualism and neither

52

language is judged superior or inferior,”
In the same vein, Shaw laid stress on "the need to under-

stand that to be culturally different is not to be devoid of
53

culture.” According to Fantini, "in a pluralistic society, diver-

sity is an important vzlue that our educational institutions should
54

express."
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tion (Lansing: Michigan State Department of Fducation, 19T71), p. 5.
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Some writers advised caution in the implementation of
culturél pluralism in educétion.' Smith charged that to escape from
or deny the tribal heritage of the ethnic majority is "es unjust as
excluding the cultural heritage of the ethnic minority."55 He urged
that "our nationaé priorities be oriented towafd providing equality
with diversity."5 A word of caution was offered by Angel when he
noted that "the use of Cultural Differences as a political tool,
vhile perfectly Justified, may be an obstacle in deriving effective
pedagogical practice.“57

Several advocates of a humanistic approach to educaﬂ}on
appeared to be in consonance with a spirit that wovid incluaé all
cultures. In a statement thest would fit all peoples, Maslow pro-
posed that "“the 'better' culture gretifies all basic need:s and per-

58

mits actualization." Combs .advocated that "a positive view is
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William L. Smith, "Closing the Lid on the Melting Pot,"
Phi Delta Kappan, 5:53 (January, 1972), 265.
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Frank Angel, "Social Class or Culture? A Fundamental in
the Education of Culturally Different Students,” WNew Mexico Associa-
tion for Teachers of English to Soveakers of Other lansuazes and
Bilingual Zducation .dewsletter, 1970-1271, p. 12, '
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W. Combs (Washington, D. C.,: Hational Education Association,
Association for Supervision and Curriculum Development, 1962 Year-
book), p. 99.
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learned from the ways people treat the learner. Peovle learn that

59

they are able, not from failure, but from success." Kelley

believed “confidence opens the barriers so that the perceptive stuff
60

of growth can be received.™ Fromm held that "maximal development

of the human system in terms of its own structure--~that is to ssy,
61

human well-being--is the overriding goal."

In keeping with a humanistic view, Smith argued that "we
"cannot survive if we continue to turn out generations of literate

62

Americans vhose only concern is personal profit."
Buckingham designated the locus of change to the school., In

1926 Buckingham struck at the crux of the current philosophic dilemma

59 . .
Arthur W. Combs (ed.), Perceiving, Behaving, Becoming
(Washington, D, C.: National Fducation Association, Association for
Supervision and Curriculum Development, 1962 Yearbook), p. 99.
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Technology (New York: Bantam Books, 1968), p. L.
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in common and compensatory education. Buckingham asserted:

There can be no misfit children. The child is what
educationris. for. One might as well say that a man does
not fit his Erousers as to say that a child does not fit
the schools.

Sauvy summarized the issue when he wrote:

I1 s'agit seulement de savoir si la société . . . est e
agencée de fag¢on & accueillir ses enfants o1 2 les rejeter.

Platt discussed the future in terms of the human element:

In the United States, muscular effort has almost disap-
peared except for stoop labor, jackhammer operators, aud
football players. . The only indispensable human component
is the mind componegg for design, redesign, complex evalu-
ation, and control.

63
B. R. Buckingham, Research for Teachers (Chlcago Silver
Burdette and Company, 1926), ». 299.
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Alfred Sauvy, "L'&ducation et 1°' 1ntegratlon €conomique
des Jeunes," Textes choisis sur l'&conomis de 1'éducation (Paris:
UHESCO, 1968), Pe 1T

A1l that is needed is to find out whether . . . society is
equipped to look after its children or to reject them.
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Isiis Réyes defined education in humanistic terms which apply
to the future of the United States and the world: o

Educacidén es todo -eso y mucho mis: desarrollo de capaci-

dades, comprensidn de los valores de la cultura, formacidén de
actitudes sociales y, sobre todo, el despertar de aspiraciones
de superacidn individual y de solidaridad humana,

Two major philosophic positions were identified in the
literature regarding educational needs of agricultu?al migrant
students: acculturation and cultural democracy. The underlying fone
of government and professional sources in the field of education was
of saying "acculturate or else" to the student. Such sources called
for the student to change to fit the school and its offerings. The
aides' presence, in this instance, has enabled the school to do more
of the sane.

Viewed ffbm a position which espoused cultural democracy,
‘thé needs of agricultural migrant students were seen in the light
of acceptance of their linguistic and cultural differences. Under
a philosophy of acceptance of these differences, the aides' functions

would be broadened to encompass and enhance the students' cultural

avareness and bilingual capabilities,

66

JesQts M. Isdis Reycs, Educacidn de Adultos {Mexico, D. F.:
BEdiciones Oasis, S. A., 1969), p. 23.

Fducation is this and much more: development of abilities,
understanding of cultural values, formation of social attitudes
and, above all else, the awakening of aspirations toward
1nd1V1dual betterment and human solidarity.
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Changing Social Forces in Education
and Aides' Functions

The passage and continued funding of the Migrant Amendment

indicated a nationwide effort to seek out for education a sector of
" society which heretofore had been largely excludedvfrom~edUCation.67

Since the Migrant Amendment defined as its ébjecfivé tﬁe.rurthering
of the agricultural migrant students! acadgﬁic bfogféss énd general
welfare, this led to an examination of aspects 6f edncation which
are germane to the aides' functions in regard to‘éocial forces
acting upon the schools. ' |

Individual economic and social betterment and human soli-
darity hgye not been achieved by many segments of sceiety, including
agricultural migrants. Lack of social progress, Bowm:n and Klopf

contended, has been reflected by vhysical vicdlence and verbal protest

by those who hold the school chiefly responsible "for the current

unrest and strife through its failure to respond . . . to the insist-'
68
ent demand for true equality of opportunity.” The Department of
67

FElementary and Secondary Education Act (Migrant Amendment),
20 U. S. C. o/o 241 {e) (1970). ‘
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Health, Education and Welfare, in its publication, Contemmorary

JIssues in American FEducation, stated: -

Many people in present-day America, including civil
rights groups, see the school as a powerful instrument of 9
~social policy and they insist that such power be exercised,

Saunders, et al., observed that there are "educational and

social ‘expectations" which "have been extended in all segments of
T0

society." A factor in the extension of these expectations vas
described by Trujillo when he contended that "the schooiz today are

being thrust into the market place, and their charismatic quality

T3
of bygone years is being challenged."

McGrath, among the ranks of reform ad. ocates, claimed mili-
tancy and unrest as an outgrowth of a multiplicity of confounding
factors which stem "from a failure and refusal to recognize the

T2

obvious by school administrators and their boards of education.”
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As a éroundswell for pluralistic education has continued to gather,
new priorities have emerged. Education ﬁésfbecome an ideological
battleground in which tﬁe evolving functions of the school and its
personnel are at issué.
Clark, in a discussion of the aims of education, asserted
that:
+ » « a major developrent in the concept of education was the
decision to utilize public schools as instruments for facili-
tating socisal mobili?y among classe;, rather tha?sas a process
that should be restricted to a particular class,
Clark pointed out that during the past thirty to forty years, public
education "is no longer an instrument facilitating social mobility,
but has become probably one of the most efféctive techniques for
maintaining class differences and cleavages."Th
Wright was concerned that schools "perpetuate class rigidities .
already imposed upon us"” and that the assumptioné they make "become

15
self-fulfilling prophecies for teachers and students." Kneller
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felt that "almost invariably the dominant group in a culture organ-
: ' 76

izes the educational system to strengthen its own position."

Feuerbach perceived the school's "Munique functions laid to
P

no other agency of the state, of interpreting the principles of

democracy to each new-generation" as well as "a recognition of the
—Z;_T...‘e,,

dignity and worth of personaliﬁf." Feuerbach stressed the need

}
for broadly conceived school administration policies and the imple-~
~ mentation of correct practices."in terms of the educational purposes
to be served or the functiorc to be performed" by "non-professional
personnel."7c The addition of paraprofessionals has been prominent
among the innovative responsés to the social pressures thrust ﬁpon
the schools. Harrison indicated that a growing avareness of "the
special needs c¢f individuals, esPécially those who are uniquely
different," gave impetus to the use of paraprofessionals in the

79

classroomn.
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Functions of Aides

As the school has . ssumed responsibility for fostering
"growth and development in all major aspects of human personality,”
paraprofessionals have been employed in ever-increasing numbers to
staff programs, reflected Harrison.BO The paraprofessional can be a
vehicle t;\humanize the school in an effort to address itself to the
special needs of liﬁguistically and culturally different students.
The dignity and worth of such students has been enhagggd by the
presence of paraprofessionals who accent and utilize the agficultura;
migrant students' h